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Special Educational Needs Policy
Summary Statement
This policy describes the provisions we make for children who have a significantly greater difficulty in learning in one or more subject areas than the majority of children of the same age.
At some time in their school life, many children will need additional effort and resources on the school’s part in order to learn and to take a full part in the life of the school.

This document focuses on learning difficulties rather than on the special needs of gifted children.

It follows the guidelines of the Code of Practice on the identification and assessment of special educational needs set out in the 2001 Special Educational Needs and Disability Act.

School Philosophy
All children are entitled to realise their own full potential and some will need extra help to achieve it.  All children have an entitlement to a broad, balanced and differentiated curriculum and provision should be made for children with special educational needs (SEN).  The school takes responsibility for making available the resources and facilities to enable the above to take place.

Objectives
At The Oval Primary School our objectives with regard to SEN are:

· to help each child to develop their potential to the full

· to provide a broad and balanced curriculum for all pupils to achieve including pupils with SEN and those with disabilities

· to ensure that each child feels equally valued within the school community and where possible has equality of access to all activities

· to ensure that teachers have regard to the SEN policy in all curriculum area

· to ensure that parents are kept informed and that their help and co-operation is actively sought and valued

In line with the 2001 Act, here at The Oval Primary School we have adopted a graduated response that uses a variety of strategies (see appendix 1).

Teachers should identify special needs in the following areas:

· communication and interaction

· cognition and learning

· behaviour, emotional and social development

· sensory and / or physical

Once problems are identified, the class teacher along with the inclusion manager will decide upon the action that will be taken.

Procedures
Each autumn, the SEN audit will be carried out and from this the level of intervention will be decided.  This should be a graduated response that includes an array of strategies.  Having made use of all the available classroom and school resources, school can call upon the advice of outside agencies.
It is hoped that these interventions – called school action and school action plus (where outside help is involved) – will result in a pupil requiring less rather than more help.  If a child exhibits significant cause for concern, after this graduated response, statutory assessment will be requested.

The Management Of SEN – Roles And Responsibilities
The Governing Body
The governing body must do its best to ensure that the necessary provision is made for any pupil who has SEN.  Alongside the headteacher they:

· determine the school’s general policy and approach to provision for children with SEN

· establish appropriate staffing and funding arrangements

· maintain a general oversight of the school’s work

The governing body of The Oval Primary School is aware of its roles and responsibilities under the Code of Practice.  The inclusion manager and SEN governor meet to discuss any issues arising during that term.

The Inclusion Manager
The responsibilities of the inclusion manager are:

· to co-ordinate provision for children with SEN

· to liaise with and advise the headteacher, class teachers and support staff

· to maintain the school’s SEN register and oversee the records on all pupils with SEN

· to liaise with parents of children with SEN

· to assist in the writing of and delivery of individual education plans (IEPs) and evaluate their effectiveness

· to liaise with external agencies eg LEA support services, medical and social services

· to contribute towards and help organise the in-service training of staff

· to negotiate and agree a budget for SEN with the headteacher

· to work in accordance with the Code of Practice

· to maintain and build a resource bank in school

· where time permits, to work directly with those children

The Headteacher
The headteacher has overall responsibility for the Code of Practice.  In conjunction with the governing body, the head will determine the appropriate staffing and funding arrangements, advise and inform governors of SEN issues, appoint a SEN co-ordinator and ensure the school meets its SEN responsibilities.  The head is also responsible for requesting statutory assessment.

The Class Teacher
The responsibilities of the class teacher are:

· to inform the inclusion manager about a child with learning difficulties beyond those which can be addressed within normal classroom differentiation

· to consult with parents about concerns

· to work with the inclusion manager to plan IEPs for school action plus and carry out plans at school action
· to plan and monitor work in conjunction with the inclusion manager which may also be carried out by support staff

Support Staff
The responsibilities of support staff are:

· to implement work set by the inclusion manager or class teacher and ensure the child is following their IEP

Subject Co-Ordinators
Subject co-ordinators should ensure that policies are cross-referenced to the SEN and Disability Act.

Admission Arrangements
Under existing admission arrangements for The Oval Primary School, the governors will admit all children regardless of SEN where there are places available and where the school can adequately meet the child’s needs.  The child must meet existing admissions criteria.

Fast Trackers
At The Oval Primary School we do, from time to time, have children who have considerable potential.  Even though each child is always developed to the best of their abilities it may mean that we use a particular enrichment programme.

These have been used as group withdrawal opportunities perhaps concentrating on extended calculator work, poetry, maths games.  We also look carefully at a child’s developing social skills as these are often more age appropriate than their ability.

Access For The Disabled
An access audit for The Oval Primary School was carried out in June 2008.  Unfortunately, due to the design of the building, access for the physically disabled is very difficult.  Birmingham LEA is currently carrying out a programme of improving the access in its schools.  At present, however, there are no known plans to develop The Oval Primary School’s access.

Allocation Of Resources
The headteacher, with the governing body, maintains an overview of resources designed to specifically meet the SEN of children.  They decide upon the amount of money to be allocated to SEN each year.

Learning assistants are provided by the LEA for statemented pupils and pupils with provision plans.

The inclusion manager at The Oval Primary School is non-class based but there is a room which is allocated as a SEN base where the children can work individually or in small groups.  Many of the SEN resources are based in this room and are for the use of all members of staff.  Other resources include:

· Wellington Square Reading Scheme which is available for KS2 pupils with accompanying computer materials

· Pupil and School Support specialist teacher who works in school for ¾ of a day per week alongside children and advises the inclusion manager and staff

Identification And Assessment
At The Oval Primary School we aim to identify, assess and make provision for any child who may have SEN as soon as possible.

An audit of language-based skills is carried out in all classes each year during the autumn term and this leads to the identification of children who may need some extra help.  This can then be used as a basis to set up a SEN register.  Also included in this register will be children with medical problems eg visual and hearing impairment or physical disabilities.

Year 2 children complete SATs whilst children in years 3, 4 and 5 undergo internal QCA tests for written and mental mathematics, reading, writing and spelling.  All class teachers use effective assessment for learning to monitor children’s progress and additional needs.  These assessments help us to consider the child’s development and progress and any areas where they may need special help.

Record Keeping
The inclusion manager has the responsibility for ensuring that the records are properly kept.  IEPs at school action and school action plus are working documents and copies are kept by the class teacher as well as on file with the inclusion manager’s own records.  Parents and other adults working directly with a pupil may also have a copy of the IEP.

Parents are made aware of the contents of the IEP and their co-operation and partnership will be sought in its implementation.

Each action plan or IEP is reviewed regularly by those who have implemented it.  Parents are invited and actively encouraged to attend these meetings.  The views of the pupil on their progress and difficulties are sought and recorded at this stage.

External agencies may, where appropriate, be involved in assessment procedures, record keeping and the review of IEPs.  Copies of all IEPs are kept in the inclusion manager’s room.

Teachers also must be aware of the confidentiality of all information especially when dealing with child protection issues.

At the beginning of a new school year, copies of IEPs and reviews are kept in the class’s SEN folder and sent to the next teacher.  In the event of a child with SEN moving to another school, relevant documents will be forwarded.  The school will consult with secondary schools on an individual basis where necessary.  Any child’s statement of SEN will be forwarded where necessary.

Parents receive a written report from the class teacher on their child’s progress each year.  Teachers are always prepared to discuss a child’s progress and the nature of any specific provision with parents at a mutually convenient time.

Parental Involvement
Any parent may express concern about a child’s progress or SEN and request that the child is entered on the SEN register.  If a concern is expressed by another adult working with the child, parents are kept informed of their inclusion on the register and of any steps taken to meet that child’s needs.  Parents are kept informed at all stages and their help and co-operation is actively sought and valued.  Parental support is sought from the earliest possible moment ensuring total co-operation for the benefit of the child’s educational development.

Information on SEN practices can be obtained for parents whose first language is not English.

External Support Services
The headteacher or inclusion manager can access external support services when necessary.  Services such as Pupil and School Support, Behaviour Support Services and the Educational Psychology Service work in school alongside class teachers and the inclusion manager in formulating and carrying out IEPs and providing advice and support for teachers.

In seeing external SEN specialist consultative support, the inclusion manager follows the LEA guidelines with regard to the Code of Practice.

At The Oval Primary School, we co-operate with health services, social services and, where appropriate, voluntary organisations to provide support for all our children whether their need be ongoing or at a specific time in their school career.  Addresses of these agencies can be found in the SEN Handbook supplied by the LEA.  Agencies with which we liaise are:

· Pupil and School Support Service

· Behaviour Support Service

· Education Psychology Service

· Education Welfare Service

· Special Units

· Outreach Service

· Social Services

· Family Support Centres

· School Nurse / Doctor

· Child Guidance / Family Counselling

· Speech / Language Therapists
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School Action
Appendix 1

When a class teacher or the inclusion manager identifies a child with SEN, the class teacher should provide interventions that are additional to or different from those provided as part of the school’s usual differentiated curriculum.

The triggers for intervention through school action could be the teacher’s or other’s concern, underpinned by evidence, about a child who despite receiving differentiated learning opportunities:

· makes little or no progress even when teaching approaches are targeted particularly in a child’s identified area of weakness

· shows signs of difficulty in developing literacy or mathematics skills which result in poor attainment in some curriculum areas

· has sensory or physical problems and continues to make little or no progress despite the provision of specialist equipment

· has communication and / or interaction difficulties and continues to make little or no progress despite the provision of specialist equipment

· has communication and / or interaction difficulties and continues to make little or no progress despite the provision of a differentiated curriculum

· presents persistent emotional or behavioural difficulties which substantially interfere with the child’s learning or that of the class group

If a child’s class teacher in consultation with parents concludes that a child may need further support to help their progress, the teacher should seek the help of the inclusion manager.  The teacher and the inclusion manager should consider the teacher’s reason for concern alongside any information about the child already available to the school.

The inclusion manager should take the lead in the further assessment of the child’s particular strengths and weaknesses, planning future support for the child in discussion with colleagues and monitoring and subsequently reviewing the action taken.  The child’s class teacher should remain responsible for working with the child on a daily basis and for planning and delivering an individualised programme.  Parents should always be consulted and kept informed of the action taken to help the child and of the outcome of this action.

School Action Plus

Appendix 1

The triggers for school action plus could be that, despite receiving an individualised programme and / or concentrated support under school action, the child:

· continues to make little or no progress in specific areas over a long period

· continues working at National Curriculum levels substantially below that expected of children of a similar age

· continues to have difficulty in developing literacy and mathematics skills

· has emotional or behavioural difficulties which substantially and regularly interfere with the child’s own learning or that of the class group despite having an individualised behaviour management programme

· has sensory or physical needs and requires additional specialist equipment or regular advice or visits by specialist service
· has on-going communication or interaction difficulties that impede the development of social relationships and cause substantial barriers to learning

Where schools seek the help of external services, those services will need to see the child’s records in order to establish which strategies have already been employed and which targets have been set and achieved.  They can then advise on new and appropriate targets for the child’s IEP and on accompanying strategies.  The targets set may require specialist assessment arrangements to measure the child’s progress.  If so, outside specialists, for example educational psychologists, may be required for this.

The resulting new IEP for the child should set out fresh strategies for supporting the child’s progress.  Although developed with the help of outside specialists, the strategies specified in the IEP should usually be implemented at least in part and as far as possible in the normal classroom setting.  The delivery of the interventions recorded in the IEP continues to be the responsibility of the class teacher.

Statutory Assessment

Appendix 1

If a statutory assessment of the child’s special educational needs is considered, the school should be able to provide written evidence of or information about:

· the school’s action through school action and school action plus

· individual education plans for the pupil

· record of regular reviews and their outcomes

· the pupil’s health including the child’s medical history where relevant

· National Curriculum levels

· attainments in literacy and numeracy

· educational and other assessments, for example from an advisory specialist support teacher or an educational psychologist

· views of the parents and of the child

· involvement of other professionals

· any involvement by Social Services or the Education Welfare Service
